POLICY for LEARNING AND TEACHING



Learning and Teaching Policy

This policy aims to set out the principles and practice of learning and teaching across
the whole curriculum at Nether Kellet Primary School. This policy’s principal priority is
to provide class-based staff (teachers and teaching assistants) with practical guidance
and expectations of good practice. It also aims to inform governors and parents about
the nature of good teaching and learning at Nether Kellet Primary School.

This policy details the generic practices across the curriculum and is supplemented by
appendices for individual subjects where there are subject-specific differences.

AIMS

The aims of learning and teaching at Nether Kellet are to:-

Set high expectations and give every child confidence so they can succeed.
Establish what children already know and build upon it.

Ensure structure and pace in all learning experiences

Make learning enjoyable and challenging.

Inspire learning through enthusiasm for the curriculum.

Systematically build learning and understanding throughout each subject.

Make meaningful links within and across subject areas to embed learning.

Enable children to become active partners in their learning.

Develop learning skill, personal qualities and positive attitudes to learning.

These statements reflect the shared beliefs of the teaching staff at our school. As a
team of professionals working together we aim to ensure that learning is enjoyable for
both children and teachers, with evident enthusiasm from all involved.

DOCUMENT LINKS

This policy should be read in conjunction with the following other school policies:-
e Behaviour Management Policy
e Special Education Needs Policy
e Performance Management Policy
e Assessment, Recording and Reporting Policy
e Marking Policy
e Health and Safety Policy

e Homework Policy



The principles outlined throughout this policy have been prepared in consideration
and support of The National Curriculum in England and Wales.

The current School Development and Improvement Plan should also be cross-
referenced to this policy.

PRINCIPLES and EXPECTATIONS

At Nether Kellet our children:

have access to learning activities that will develop their sense of achievement;
are engaged in relevant, interesting and enjoyable learning activities that enable
them to consolidate and build upon prior learning;

experience a variety of learning experiences to match their different learning
styles;

make sustained progress over time, building upon what they already know;
develop the skills to become independent learners;

are involved in the planning for their learning;

develop key thinking, learning and research skills which will enable them to
become better learners;

are encouraged to talk about their learning and self-evaluate;

are encouraged to develop social, emotional, cultural, moral and spiritual
awareness.

are actively encouraged to develop positive learning dispositions through ‘Planet
Inspiration’ characters: Creativity, Perseverance, Risk Taking, Questioning,
Resilience, Cooperation, Independence and Decision Maker.

are actively encouraged to be investigative and questioning in their learning and
to understand the importance of being curious;

are encouraged to express themselves confidently, fluently, clearly and
appropriately in a range of situations and to listen, question and respond to
others with care and sensitivity, respecting the views and ideas of others.

At Nether Kellet, teachers:

are well prepared and planned using appropriate resources and making
effective use of support from adults;

are clear about how they will evaluate the teaching;

adapt planning and teaching according to children’s prior achievement using
Assessment for Learning;

explicitly build on prior learning and make children aware of that;

prepare children for their next steps in learning and aid the children in “sticky
learning”;

provide lessons that engage children’s interest from the outset and offer
appropriate pace and challenge throughout;

ensure that all children make good progress in gaining knowledge and
developing skills and understanding;

include opportunities for children to be creative, reflective and practical so that
every child is successful whatever their ability;



e provide learning opportunities which reflect the world around them (including
people’s respects and beliefs and links to real life situations);

e provide children with regular feedback on success and progress including
suggestions for improvement encouraging a positive approach to challenge
where children can learn from mistakes in a positive way;

e encourage children to develop a good work ethic and to behave well in the
classroom in order to provide an excellent learning environment for all;

e encourage children to talk about their learning to develop understanding and

self-evaluate.

e encourage children to be confident to seek adult support as well as to offer

feedback on their own learning;

e create effective relationships that are based on mutual respect and self-esteem;

e recognise the fundamental need for well thought out and clear organised
speaking and listening as a precursor for quality work;

e direct teaching assistants effectively to ensure that all children reach their

potential.

o Use enquiry-based learning approaches in many lessons, particularly theme
lessons to encourage curiosity; develop investigative and questioning skills,

motivate and engage.

WHAT DOES LEARNING LOOK LIKE IN THE CLASSROOM?

Children

Teachers

CHILDREN LEARN BEST WHEN THEY:

AS A TEACHER WE FACILITATE THIS
BY:

Know what they are doing and why

Sharing Learning Intentions and/or Success
Criteria/Top Tips, orally or visually, and
revisiting these throughout lessons.

Are developing skills

Modelling and demonstrating.

Developing thinking and problem solving.
Giving children the ‘bigger picture’ so that
they can transfer skills to other contexts.
Questioning, enquiring, researching.

Are appropriately challenged

Differentiation through tasks, scaffolded
support, questioning, open-ended
investigative approaches, developing
learning dispositions such as resilience and
perseverance.

Are actively engaged in their own
learning

Use questioning, particularly open-
questions and actively encourage pupil talk
in all lessons.

Encourage self-evaluation.

Encourage children to identify targets for
themselves to improve their learning.

Are aware of the context of their
learning.

Make explicit the prior learning that is
being built upon and the core principle of
building learning sequentially and




systematically in some subjects and “fitting
the pieces of the jigsaw together” in others.
Children understand the concept of their
learning being a journey so that it becomes
more meaningful and is applied and
remembered.

Enquiry-based learning engages and
motivates children

In theme and science in particular
children’s learning is formulated around a
questioning, enquiry-based approach.
Classrooms have enquiry boards for
science and theme, these are interactive
containing many children’s questions and
are added to throughout the term as
learning develops and questions arise.
Philosophy 4 Children enquiries take place
in all classes at least fortnightly, children
are engaged in analytical and critical
thinking.

Feel safe and happy

Encouraging independence and peer
support. Create a climate where children
feel safe and secure, and can take risks in
their learning.

Developing positive relationships.

Are able to develop their own learning
styles.

Providing multi-sensory approaches.
Using a creative approach to planning and
cross curricular themes.

Have first-hand experiences

Providing practical and stimulating high
quality resources, activities, visits and
visitors to school.

Are supported by adults in class and out
of class

Support in class is carefully targeted to
ensure that all children’s learning needs are
met. Intervention in carried out in small
groups and 1:1 by adults to ensure that
misconceptions are addressed and
additional teaching is in place where this is
needed for children to achieve their
potential.

Develop appropriate learning
dispositions

Planet Inspiration characters are used
throughout school to teach and reinforce
positive learning behaviours: perseverance,
independence, risk taking, questioning,
creativity, communication, decision making.

Develop an in-depth awareness of the
world around them

Having completed the Global Learning
programme, attention is given within each
curriculum theme and assembly themes to
global awareness and avoiding stereo-types.
Global Learning sessions take place daily in
all classes. P4C sessions frequently
encompass elements of Global Learning.




CHARACTERISTICS OF AN EFFECTIVE LEARNING AND
TEACHING ENVIRONMENT

Learning takes place in an environment which:

is happy and caring

is organised

is well-resourced

makes learning accessible

promotes independent learning

is encouraging and appreciative

is welcoming

provides equal opportunities

provides a working atmosphere

contains learning prompts and reminders of context
challenging and stimulating, providing opportunities for all learning styles.
can be peaceful and calm

fosters positive learning behaviours

CURRICULUM

The Principles of our Curriculum are underpinned by the National Curriculum.

Our curriculum is structured through clear Curriculum Mapping (See Curriculum on
our website). This details the broad content of what is taught and when. We also follow
our theme overview which gives more details on the specific skills and knowledge
focuses for each term within each “theme” subject: history, geography, science,
technology, art, computing.

Subject leaders in foundation subjects and science have devised clear progressions in
skills and knowledge for each subject. These illustrate the progression in learning
towards a cumulative end point. These are used in planning to ensure that teachers are
aware of prior learning and subsequent learning. Frequent discussions at the start and
end of themes means that all teachers and subject leaders have a clear appreciation of
what is being taught across the school in each subject. Subject leaders have used these
progressions to agree end points for each term and these are used in guiding planning
and informing assessment.

The core teaching structure and Scheme of Work for some subjects is guided by
specific resources and schemes:

Maths - We use White Rose Maths as our base and core structure though we adapt and
deviate from this with as appropriate with: the use of investigations; adherence to our
calculations policies and teaching based on the needs of our children.

English - We use Jane Considine resources in KS2 and a combination of Jane Considine
and Talk for Writing resources in KS1 and EYFS. Again, these are supplemented by our



own resources and approaches to best meet our children’s needs and ensure the best
outcomes.

Phonics - We use My Letters and Sounds as our basis for our teaching complemented
by a large collection of progressive reading books to match phonics phases.

Reading - We teach reading through individual, whole class and guided reading using
banded books with teaching and assessment guided by Lancashire LAPS and KLIPS.
Children working within EYFS and Y1 expectations read books matched to their
phonetic knowledge.

Science - We use a variety of planning, teaching and assessment resources including
Primary Science as detailed on our website page.

History - We use our knowledge and skills grids in conjunction with the NC and Key
Stage History.

Geography -We use our knowledge and skills grids in conjunction with the NC and our
Global Learning approach.

RE - We use the Lancashire Scheme of Work.

Technology - We use our knowledge and skills grids in conjunction with the NC. This
details skills and knowledge within each aspect of DT skill development.

Art - We use our knowledge and skills grids in conjunction with the NC. This details
skills and knowledge within each aspect of art skill development.

French - We use Salut scheme as the basis for our teaching.

PE - We use an individually created scheme devised by our PE specialist.

Music - We predominantly use the Charanga scheme of work and operate a 2 year
rolling programme where staff deliver Charanga units in Year A and specialist
instrumental teachers deliver an instrumental programme in Year B.

PSHE - We use SCARF to guide our planning and teaching. We also have specific

programmes such as Kidsafe, Life Education Bus and Resources for sex education and
puberty from a range of sources.

SUBJECT LEADERS

All curriculum areas are led by an individual teacher whose responsibility it is to lead
the subject.



Subject leaders take responsibility for structuring learning and teaching in their
subject across the school; they ensure that teaching is of a high standard and that
children are making the expected progress in their subject as they progress through
school.

All subject leaders contribute to action plans which form part of the School
Development Plan. These action plans focus primarily upon raising standards within
and across subjects and are written in line with whole school key development areas.

As part of their Action Plans, subject leaders decide upon the most effective ways of
monitoring and evaluating the effectiveness of learning and teaching within their
subjects at that particular time. This monitoring and evaluation can take the form of,
for example: pupil interviews, work sampling or lesson observations.

Subject leaders have devised the knowledge and skills progressions for their subjects

and, from these, the end points and assessment focuses for each term. They monitor

the teaching and learning within their subject using these end points and assessments
among other tools.

ROLE OF SUPPORT STAFF

Support staff are used in a carefully planned and targeted way to ensure that all
children reach their potential in school. In lessons teaching assistants support
children during whole class teaching, sometimes with the use of visual and practical
resources. In independent and group activities, teaching assistants are used
strategically to support children in particular ability groups or children with particular
needs. Teaching assistants are also used to withdraw individuals and groups of
children to undertake a range of intervention activities based on writing, reading,
phonics, speaking and listening, gross and fine motor skills and working memory
skills.

Teaching assistants also teach children in daily streamed phonics and spelling groups
and in ability grouped guided reading sessions.

Good communication between the teacher and teaching assistants, a shared
commitment to children’s progress and record keeping in a class intervention file
ensures that support for children is effective and adjusted where necessary to best
meet a child’s needs.

OUR THEMED APPROACH AND CREATIVE CURRICULUM

At Nether Kellet School we integrate most subject areas within whole school Themes
which change each term.

The aim of this approach is to enhance creativity and to engage children in learning by
enabling them to explore the Theme through a range of subject areas placing their



learning in context, making connections and therefore making it more meaningful and
engaging.

The Themes are intentionally broad and enable skills from a range of subjects
primarily: history, geography, science, design technology, ICT, art, dance and music to
be taught through the Theme. English units are also linked to the Theme wherever
possible to give clear purpose to reading and writing and motivate children’s learning.

Teachers ensure that children are able to learn about the Theme through a range of
activities which are not subject specific. For example, by using art techniques they
may find out about a country’s landscapes from a geographical perspective or by using
ICT skills associated with presenting information they gather content around a
particular historical period or event. It is also recognized that some knowledge and
skills need to be taught in a more focused way and may need to be practised in
discrete lessons after which these skills are applied within the Theme.

Each classroom has an enquiry-based approach to display boards for Theme and
science work and questions are added by adults and children to inspire learning.
During the second half term of each Theme children’s questions are used as a basis of
planning by the teacher to ensure that this part of the term is child led in focus and
develops independent learning and the enquiry-based approach.

Within each theme, teachers plan for and allow the children opportunities for first
hand experiences.

ASSESSMENT FOR LEARNING

Please also see the school’s Assessment Policy and Marking Policy for more detail

All staff use the principles of Assessment for Learning to guide planning, teaching,
learning and assessment. Teachers share learning intentions with the class, this
facilitates assessment for learning to take place continually throughout lessons. This
assessment for learning is carried out by all teaching adults.

Children are encouraged to self-assess against the same criteria.

By using assessment information to inform teaching both within the lesson and in
subsequent lessons teachers ensure that learning opportunities are well matched to
the needs of the children.

An essential element of Assessment for Learning is effective marking. This is best
done with the child and we use in-class marking with the children or conference
marking (1:1) wherever this is practicable and particularly to address misconceptions.

Children self-assess against their learning and are encouraged to edit both individually
and with peers as part of taking responsibility for their own learning and making
meaningful improvements.



INCLUSION

Please also see the school’s Inclusion Policy and SEN Policy for more detail

At Nether Kellet we ensure the inclusion of all children through:

varied teaching approaches which take into account the differing abilities and
learning styles of individual children;

differentiated teaching and activities to ensure appropriate challenge for
children of different aptitudes and experiences;

extra support for children who have Special Educational Needs;

extra support for children who, through analysis of school data, have been
identified as under-achieving or under-attaining (refer to our Alert Child
Support Strategy in Appendix 5)

extra support for children with difficulties in specific skills or understanding;
Following IEP targets where these apply to individual children,;

Following intervention strategies where these apply to an individual or group of
children.

HEALTH AND SAFETY

All staff should be aware of all Health and Safety implications as outlined in the
school’s Health and Safety Policy and all risk assessments which are stored in the risk
assessment file in the school office as well as on the Staff shared area..

RESOURCES

Subject guidance documents (appendices) give details on specific curriculum areas
including how resources are stored and organised around the school for each subject.

PLANNING

The purpose of planning is to:-

build on prior learning and fit the current learning into previous and future
learning to make a coherent and progressive journey;

structure the learning of the children to ensure that they progress towards an
intended longer-term outcome;

inform the teacher and teaching assistant so that they teach well focused
lessons;

be sufficiently detailed to ensure that NQTs and teachers, new to an age group,
are teaching at the appropriate level: this to be monitored by subject leaders;
ensure that there is clear focus on Assessment for Learning prior to lessons
being taught.
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A key principle for planning at Nether Kellet School is a clear focus on outcomes: on
what we are trying to achieve through teaching and learning. As such, planning is an
important part of the process of ensuring that all children’s needs are met and
appropriate standards are attained.

The Planning Process :-

In all curriculum areas, teachers begin by identifying the ultimate aim of a particular
unit of work (for example, a unit in maths or a text-type in English). Teachers then map
the learning intentions through the unit to work towards the ultimate aim. In order for
planning to be truly responsive to children’s needs and to reflect the assessment for
learning carried out by the teacher there is no expectation that detailed planning
should be carried out more than a few days in advance. Indeed, teachers are
encouraged to adjust planning on a daily basis where necessary.

Teachers use the curriculum map and theme overviews as their starting point. They
then use the knowledge and skills grids for each individual subject so that they can
ensure that their planning builds on the prior learning that the children have done and
prepares them for their next steps. They use the end points as guidance for their
planning which will necessarily be much broader and deeper than this but which will
always encompass the end points for all children.

Many planning documents are on our website under the relevant subject heading and
these give clear guidance as to what is taught in each term in each phase through
school.

A key element of primary teaching is teachers’ own creativity and their ability to
approach learning creatively, making meaningful links within and across curriculum
areas. This is actively encouraged so teachers follow the knowledge and skills
progressions and adhere to the NC and end points but also have the freedom to be as
creative as possible in their teaching, often utilising the outdoors.

At Nether Kellet:
e Plans are for teachers (to focus their teaching and the children’s learning).

e Teachers do not need to work alone when planning. Teachers may work with
other colleagues, draw on their specialist knowledge and involve teaching
assistants where possible.

e Itis arequirement for planning to be shared with all teaching assistants prior to
learning taking place: this may be in the form of notes on the plans, of post-its
detailing specific needs of children or verbal discussions. Because planning may
change on a daily basis, it is vital that teaching assistants are aware of their
specific role in the classroom for each lesson.

e In order to facilitate effective assessment for learning, it is vital that work is
marked on a regular basis and in time to inform subsequent lessons. (See
Marking Policy for details).
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PRESENTATION

Children should be taught always to aim for a high standard of presentation, while
recognising the different contexts in which requirements may vary, e.g. rough drafting
or final copy for display.

Pencil should be used in maths books and all scientific drawings and diagrams. Pen
may be introduced for children (at teacher discretion) from Year 5 (remembering that
pencil should still be used for Maths recording).

TIMETABLES.

All teachers should display a visual timetable for the day. This could be written on the
whiteboard or displayed on screen (template on Staff CD). Visual timetables could
make use of websites with resources.

CLASSROOM DISPLAY and WORKING WALLS.

Every classroom has Mathematics, English and Science working wall.

The “Yeti and Getty” self-assessment system should be displayed prominently as
should a place to record the learning intention and success criteria.

Also, each classroom should prominently display the schools “Rights and
Responsibilities” poster.

CHILDREN'’S SELF ASSESSMENT

Grasshopper green - I'm ready to leap onto the next challenge

Yellow Yeti - I'm not there yet(i)!
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Appendices

% Maths subject guidance

% English subject guidance

% History subject guidance

% Geography subject guidance

% Science and Technology subject guidance
% Music subject guidance

% Art subject guidance

% Computing subject guidance

% RE subject guidance

% PFL subject guidance

% PE subject guidance

% PSHEE subject guidance (and appendices)
% EYFS policy

% Marking Policy
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